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CHAPTER I 
INTRODUCTION 
Rationale.—Concern about people who are exceptional has never 
been so great as it is at the present time. There is a growing concern 
about the extension and improvement of education for the exceptional 
child. The areas of exceptionality include children who are mentally 
gifted, emotionally disturbed, visually impaired, hard of hearing, men¬ 
tally retarded, defective in speech, and physically handicapped. At 
the present time most of the fifty states support some kind of training 
or program for mentally retarded individuals. The general attitude of 
the public today has changed from one of rejection to one of accepting 
the individual with his limitations. 
In the public schools a change in attitude is also evident. 
Schools no longer place all problem children in a single class whether 
their problems are ones of behavior, social maladjustment, mental re¬ 
tardation, or mental illness. Special classes are set up for individuals 
who are retarded, emotionally disturbed, or who have physical disabili¬ 
ties. Provisions are made now for training the mentally retarded 
adolescent to be a productive member of society. 
Research shows our public schools have more pupils than ever be¬ 
fore who are in need of special help. The special classes in many 
instances have kept pupils enrolled in school who might otherwise have 
dropped out. Educators of the mentally retarded generally favor a 
1 
2 
developmental program, rather than a remedial adaptation of a normal 
program, for these pupils. Social and vocational competence are the 
major goals for such a program. Kirk and Johnson, for example, include 
in their definition of the mentally handicapped child the qualification 
that he be one who is "unable to profit sufficiently from the curricu¬ 
lum of the public schools, but who can be educated to become socially 
adequate and occupationally competent, provided special educational 
facilities are furnished."' 
The question of how mentally retarded individuals learn is an 
intriguing one. There are a number of controversial opinions regard¬ 
ing modes of learning as they relate to mental retardation. Melton 
simply states that "learning is a change in behavior which is correla¬ 
ted with experience or "training" and that, further, "learning occurs 
when a person must react to a situation for which his previously 
acquired methods of response are inadequate, and it is therefore ex- 
sentially a process of adjustment to satisfy a need or a motive." 
Learning also involves factors such as motivation, adaptive and organ¬ 
izational ability, and practice. Research points out that the intellect¬ 
ual level is not an adequate predictor of the learning of mental de¬ 
fectives and that their learning varies. 
Having established what learning involves, the next step will be 
'Samuel A. Kirk and G. Orville Johnson, Educating the Retarded 
Chi 1 d (Cambridge, Massachusetts: Houghton Mifflin Co., 1951), p. 13- 
2 
A. W. Melton, "Learning," in W. S. Monroe (ed.), Encyclopedia 
of Educational Research (New York: The Macmillan Company, 19^1), 
pT 136. 
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to establish how the learning process varies for educable mentally re¬ 
tarded. It has been found that the mentally retarded child experiences 
the same steps in learning as does the child of average ability, but at 
a much slower rate. Ingram explains that the mentally retarded child 
learns more proficiently through concrete experiences and through care¬ 
fully controlled and planned school environment which affords frequent 
opportunities for meaningful recurrence and opportunities for achieving 
some socially recognized success and approval.^ 
What can the mentally retarded child learn? Most educable mental¬ 
ly retarded children can master (though slowly and over a long period of 
time) enough of the tool subjects for practical use in their lives. It 
is generally conceded that most of them can learn academically between 
the levels of grades two and five. Some can achieve on levels as high 
2 
as those equivalent to the sixth or seventh grades. 
A review of several curriculum guides for the mentally retarded 
indicates that these children can learn basic skills in the areas of 
reading, writing, language, spelling, arithmetic, general science, social 
studies, health and physical education, music and art. 
Surveys of curriculum guides, books, and some similar sources re¬ 
veal that educators have many accomplishments, goals, and objectives for 
the educable mentally retarded. The most important goal desired by edu¬ 
cators for mentally retarded children is that of having such children 
^Christine P. Ingram, Education of the Slow-Learning Child (3rd 
ed., New York: The Ronald Press Company, I960), p. 66. 
2 
Virginia State Department of Education, Special Education Service, 
Patterns for Curriculum Planning for Educable Mentally Retarded Children 
(Richmond, Virginia: 1965), p. 12. 
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become better and more efficient members of the groups in which they 
live. Of the many listings of objectives for educable mentally retarded 
children, the writer feels the specific ones listed below by Martens are 
most important. She states that education of the mentally retarded 
should foster: 
"The knowledge and disposition to keep physically well in 
order to enjoy life to its maximum." 
"An ability to plan and to choose his leisure activities 
wi sely." 
"An ability to live as a contributing member of a family 
and a neighborhood group, and later to maintain his home as 
head of a family." 
"The knowledge and ability to spend his salary wisely." 
"The ability to earn as much of the necessities of life as 
possib1e."1 
The establishment of what educable mentally retarded children can 
learn and how learning varies for the mentally retarded leads to con¬ 
sideration of how they can best be taught. A survey of the literature 
indicates that one of the most effective methods of teaching mentally 
retarded children is through the unit method of instruction. Units pro¬ 
vide for meaningful educational endeavors that are vital and related to 
the life needs of the children. They serve as a most important means 
of motivating and integrating learnings and provide opportunity for the 
fulfillment of the need for activity and actuality in experience. 
The unit method of instruction is one which involves tri-level 
organization. This includes the use of the resource unit, the teaching 
unit, and the actual lesson in the classroom. Thorsell states that a 
^Elise H. Martens, Curriculum Adjustment for the Mentally Retarded, 
Office of Education Bulletin, 1950, No. 3, p. 13* 
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resource unit is a collection of materials and resources related to a 
broad topic and organized in a functional way for the use of the class¬ 
room teacher. The teaching unit is prepared for a particular class 
group. It concerns itself with one of the several sub-topics related to 
the broad area or topic of the resource unit; and it is the step between 
the resource unit and the classroom lesson.1 
Resource units provide excellent ways for meeting individual needs 
of pupils and for challenging both the child at the borderline of mental 
retardation and the one at the lower level of educable retardation. This 
method of instruction lends itself most appropriately to the presentation 
of subject matter through concrete ideas and manipulation of objects-- 
both of which are recognized ways in which mentally retarded children 
learn. 
The underlying philosophy for a resource unit on occupational edu¬ 
cation for use with junior and senior high level educable mentally retard 
ed should be explored. 
With knowledge of the characteristics, needs, interests, abilities 
and disabilities of educable mentally retarded children, the writer feels 
that: (1) they need special instruction in the area of occupational edu¬ 
cation; (2) they can learn when consideration is given to their academic 
limitations; (3) they learn best through the use of concrete and manipu¬ 
lative objects and meaningful experiences; (4) they need, in addition to 
the broad, educational objectives for all children, specific objectives 
which are of a much simpler and more practical nature; and (5) they can 
^Marguerite Thorsell, "Organizing Experience Units for Educable 
Mentally Retarded," .Exceptional Children, XXVII, No. 4 (December, 1961), 
178. 
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probably be taught most effectively through the use of the unit method. 
In the opinion of the writer there is much need for resources 
which will aid the teacher of mentally retarded children in employing 
effective methods of teaching. The teacher of mentally retarded children 
needs to be very knowledgeable in manual and occupational experiences. 
There are very practical values to be found through manual skills. Many 
of the mentally retarded children will, in adult life, earn their livings 
through the use of their hands. A variety of classroom situations, along 
with practical experiences, will give preparation to the retarded child 
for the employment situation ahead. Some experiences will have definite 
occupational implications; as, for example, cafeteria training, shoe 
repairing, tailoring, custodial helpers, barbering, beauty culture, 
window washer, service station attendant, and nurses aides. Occupational 
education emphasizes job training for unskilled and certain types of 
apprenticeship jobs. 
This study will entail developing a resource unit in occupational 
education dealing specifically with the exploration and development of 
occupational information and development of the social skills and respon¬ 
ses essential to the objectives of economic competency and social-voca¬ 
tional adequacy. 
It is hoped that the proposed unit will be of value to teachers 
in the planning of subsequent teaching units and work-study programs for 
educable mentally retarded children. 
Evolution of the problem.—The experience of having worked four 
years as a pre-vocationa1 training teacher for the educable mentally 
retarded on the high school level and present study of mental retardation 
at Atlanta University fostered the writer's concern with the teaching of 
7 
occupational information to junior and senior level educable mentally 
retarded children. While engaged in study at this university, the writer 
was exposed to the technique of constructing resource units as an effec¬ 
tive means of providing teachers with materials, activities, and re¬ 
sources that would prove effective in teaching educable mentally retard¬ 
ed chi 1dren. 
The writer believes that occupational education is very important 
to educable mentally retarded pupils because, through this training, 
many pupils are encouraged to remain in school and are helped to under¬ 
stand more about the working world. Thus the development of a resource 
unit in occupational education for junior and senior high school level 
educable mentally retarded adolescents seemed feasible. It is the hope 
of the writer that such a unit will give teachers greater insight into 
the process of teaching occupational education and a greater degree of 
competence in this area. 
Contribution to educational knowledge.--The writer hopes this 
study will make contributions to educational knowledge in the following 
ways: 
1. That results of this study will prove to be of value in 
executing more effective methods of teaching occupational 
education to educable mentally retarded children on the 
junior and senior high levels. 
2. That results of this study will aid in better curriculum 
planning for the development of meaningful and sequential 
programs for the educable mentally retarded. 
That results of this study will aid future teachers of 3. 
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educable mentally retarded children to gain insight into 
effective ways of providing occupational education. 
4. That results of this study will aid teachers of regular 
classes, administrators, and other educators to gain a 
deeper understanding of the inter-relationships of educa¬ 
tion and pre-vocationa1 training for the retarded adoles¬ 
cents. 
5. That results of this study will serve as a guide to 
structuring curriculum offerings for teachers in the 
field of special education at this university. 
Statement of the problem.—The problem involved in this study 
was that of developing a resource unit in occupational education which 
could be used with educable mentally retarded adolescents on the junior 
and senior high levels. 
Purpose of the study.—The major purposes of the study was to 
develop a resource unit in occupational education which would utilize 
materials, resources, suggested activities, and information to foster 
more effective occupational education instruction for junior and senior 
high level educable mentally retarded adolescents. 
The specific purposes of this study were to: 
1. Re-establish a philosophy of special education and its 
ensuing goals for educable mentally retarded adolescents 
on the junior and senior high levels in the area of 
occupational education. 
2. Identify the specific goals of occupational education for 
educable mentally retarded adolescents on the junior and 
9 
senior high levels. 
3. Identify the specific areas in vocational training which 
were considered to be of interest and benefit for edu- 
cable mentally retarded adolescents on the junior and 
senior high levels. 
4. Develop procedures and materials for use in preparing 
pupils to utilize techniques, methods, and resources 
offered by vocational rehabilitation counselors, coopera¬ 
ting employers, and pre-vocational teachers to provide 
better occupational adjustment. 
5. Provide an inventory of suggested activities, materials, 
and resources for teachers' use in developing units of 
a meaningful and practical nature. 
6. Suggest evaluative techniques that would aid in the 
appraisal of pupils' mastery of information, attitudes, 
and ability to use what had been learned. 
Limitations of the study.--Resource units, though they may be 
compiled by a single person, are ideally compiled by a group. The com¬ 
pilation by one person, the writer, imposed the limitation of narrowing 
the extensiveness of the suggested activities, materials and resources 
of the unit. 
The materials used in this unit concerned themselves only with 
pupil learnings involved in understanding community resources and get¬ 
ting and holding a job. 
In any group of mentally retarded children there is to be found 
a wide range of developmental levels. No methods were suggested to the 
10 
teacher for adapting the unit to any particular situation. 
Definition of terms.--The following terms require definitions 
1. "Mental retardation" refers to subaverage general intel¬ 
lectual functioning which originates during the develop¬ 
mental period and is associated with impairment in 
adaptive behavior.^ 
2. "Educable mentally retarded" refers to a child of school 
age found to have an I. Q. range from approximately 50 to 
75 as determined by individual intelligence tests adminis- 
2 
tered by a qualified psychological examiner. 
3. "Junior level" refers to the level intended for educable 
mentally retarded children with an approximate chronologi¬ 
cal age range from 13 or 14 to 16 years and mental age 
O 
range from 8 to 12 years. 
4. "Senior level" refers to the level intended for educable 
mentally retarded children with an approximate chrono¬ 
logical age range from 16 to 18 or above and mental age 
range from 8 to 12 years or above. 
5. "Resource unit" refers to a collection of materials and 
^ R. F. Heber, A Manual on terminology and classification in mental 
retardation (Rev. ed.l 1961), p. 3. 
^Georgia State Department of Education, A Guide to Curriculum 
Development for Educable Mentally Retarded Children (1965), p. 2. 
3ibid., p. 83. 
^Ibid., p. 86. 
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resources related to a broad area or topic and organized 
in a functional way for the use of the classroom teacher.^ 
6. "Teaching unit" refers to a unit prepared for a particular 
class group. It deals with one of several sub-topics 
2 
related to the broad area or topic of the resource unit. 
Locale of the study.--This study was conducted during the first 
and second semesters of the 1967-1968 school term at Atlanta University 
in Atlanta, Georgia. 
Materials.--Information for this study was compiled from a sur¬ 
vey of the following selected sources: 
1. Books in the area of occupational education for junior 
and senior high pupils. 
2. Books which contained information on occupational 
education explicitly for the educable mentally retarded. 
3- Journals and periodicals. 
4. Programmed textbook series. 
5. Pamphlets and guides from selected publishing companies. 
6. Annotated lists of films and filmstrips. 
7. Curriculum guides for the mentally retarded. 
8. Inventory lists of books of high interest and low 
vocabulary. 
9. Vocational Rehabilitation evaluation forms. 
Method of research.--The method of research employed in this stucty 
was a combination of documentary analysis and descriptive survey. 
Operational steps.--The steps in the preparation of this study 
^Thorsell, op. cit., p. 178 
2Ibid. 
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were as fol lows: 
1. Selected books, journals, periodicals, pamphlets and 
other available materials related to occupational edu¬ 
cation were surveyed and annotated to gain more knowledge 
of the problem and to gather materials for the resource 
uni t. 
2. Materials on occupational education for teachers of the 
mentally retarded were selected from publishing companies. 
An analysis of these materials were made to determine 
their applicability to this study. 
3. Programmed textbook series on occupational education 
were surveyed for materials, information, and teaching 
procedures and techniques that were useful in the study. 
4. Information gained from analysis of preceding materials 
was organized and presented in the form of a comprehen¬ 
sive resource unit. 
Survey of related 1iterature.--The literature which appeared 
to be pertinent to the present study and which seemed most likely to 
make significant contributions to the understanding of the importance 
of occupational education for the educable mentally retarded was organ¬ 
ized and presented to answer the following questions: 
1. Who are the educable mentally retarded children? 
2. What are their characteristics and learning abilities? 
3. What is included in the curriculum for educable mentally 
retarded children? 
4. How are mentally retarded children prepared for gainful 
employment? 
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5. What kinds of activities should be involved in a pre- 
vocational program for educable mentally retarded 
adolescents? 
Mental retardation results in varying degrees of intellectual 
impairment for different individuals. The term "educable mentally 
retarded" is used to refer to those individuals who show a mild degree 
of impairment, but who are able to learn. Some state education codes 
define educable mentally retarded children as those who are not capable 
of coping with a normal school program. Educable mentally retarded 
children are able to gain from a special education program when it is 
constructed in such a way as to meet their specific needs. 
Kirk and Johnson agree that educable mentally retarded children 
need the services of special education programs. They also agree that 
with appropriate training, these children can learn the basic skills 
necessary to social and occupational independence.* 
In presenting the characteristics of the educable mentally re¬ 
tarded child, Goldstein listed three major characteristics: first, all 
characteristics associated with the educable mentally retarded are simi¬ 
lar to the characteristics of all children; second, while the term 
"characteristics of the educable mentally retarded" implies a group be¬ 
havior, individuals in the groups may show any one or a combination of 
characteristics; third, despite the fact that the behavioral character¬ 
istics are more frequently noted in educational circles, the primary 
characteristics, such as rate of mental development and physical status, 
* Samuel Kirk and G. Orville Johnson, Educating the Retarded 
Chi 1 d (Cambridge, Massachusetts: Houghton Mifflin Co., 1951), p. 13* 
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are continuously exerting influence on the performance of the child.1 
Seigle and Goldstein also discuss the characteristics of educable 
mentally retarded children in two categories--primary and secondary. 
They list the primary characteristics as physical and intellectual; and 
relate that these characteristics follow the same sequence as that of 
their normal peers with the difference being more in degree than in 
kind. Of the intellectual characteristics these authors further state: 
Educable mentally handicapped children learn in the same way as 
do normal children—through experience. In contrast, their rate of 
learning is slower and they rarely learn as much, particularly in aca¬ 
demic areas. In the course of learning they apply, like other children, 
the processes of imitation, reasoning, and generalization. To the 
degree that they can, they acquire concepts and develop value systems 
consistent with social living. 
Other characteristics attributed to mentally retarded children 
include short attention span, poor memory, over-aggressiveness, self¬ 
devaluation, delayed language development and certain learning dis¬ 
abilities. These disabilities may be identified as a tendency to over¬ 
simplify ideas and concepts, reduction of ability to generalize, short 
memory and attention spans, and limitations in incidental learning.1* 
Just as the characteristics of the mentally retarded differ in 
^Herbert Goldstein, A Curriculum Guide for Teachers of the Edu¬ 
cable Mentally Handicapped (Springfield, Illinois: Department of 
Public Instructions, 1963), pp. 4-18. 
2Ibid., p. 205. 
^Ibid., p. 207. 
4Ibid., pp. 217-224. 
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degree and not in kind from the normal, so should the curriculum which 
is set up for them. 
Frampton and Gall state that the curriculum for the mentally re¬ 
tarded should consist primarily of subjects which can be given a prac¬ 
tical application to the requirements of his daily living requirements. 
These would include the necessity for self-expression as well as the 
necessity of making a living. The curriculum for the mentally retarded 
child may be divided into four general areas; none should be considered 
as an entity separate in itself and each should be organized as a co- 
ordinative part of each other. The four areas are social, physical, 
academic, and occupational.^ The main emphasis of the curriculum should 
be placed, as Martens states, "upon planning the best education that can 
be given over a period of nine to ten years, rather than upon the com- 
pletion of grade requirements." Of the four areas mentioned, Magnifi co 
says, "social training is the most important area of development for the 
mentally retarded child, the other areas should be correlated one with 
the other. These children, as a rule, will have difficulty in learning 
to get along with other people and in adjusting to the environment wi th- 
3 
out some specific direction. 
Keehan states, "the development of desirable attitudes should be 
^Merle E. Frampton and Elena D. Gall, (eds.) Special Education 
for the Exceptional (Boston: Porter Sargent, 1955)» I, p. 162. 
O 
Martens, op. cit., p. 13- 
\. X. Magnifico, Education for the Exceptional Child (New 
York: Longmans, Green and Co., 195&), p. 141. 
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the major aims in the education of these children rather than gathering 
informational material." Special attention should be given to such 
desirable attributes as honesty, obedience, and truthfulness, because 
the mental retardate is often found 1acking--not because he is "bad" 
but because he has not been taught.' 
Kirk and Johnson state that the vocational training the retardate 
will receive--no matter how successful--is not enough to insure that he 
will be able to hold a job. They agree that many other factors are 
i nvolved. 
Success on the job is going to depend on getting 
to the job on time, personal appearance, manners, get¬ 
ting along with other employees and the employer, personal 
health, ability to handle money wisely, safety, on the 
job responsibility in following directions and carrying 
the task through to completion, and on many other personal 
characteristics developed from early childhood. The 
school should attempt from the beginning of the child's 
school career to establish those habits and attitudes 
which will develop a responsible, efficient worker, re¬ 
gardless of how unskilled the job is. Even reading, 
writing, and arithmetic are parts of occupational educa¬ 
tion, since a child will require a minimum of the academic 
skills in order to read signs, simple directions, and 
possibly to communicate by means of writing even at a 
simple level.^ 
The research regarding what the curriculum should include gives 
strong implications that the entire program for the mentally retarded 
should be centered around the achieving of vocational and special com¬ 
petence. 
How are the mentally retarded adolescents prepared for gainful 
^Virginia R. Keehan, Exceptional Children; A Handbook for 
Teachers (Santa Fe, New Mexico: Department of Education, 1954), p. 5* 
2 
Kirk and Johnson, op. cit., p. 119. 
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employment? Kolstoe and Frey agree that the school work program pro¬ 
vides a variety of initial work experiences for pupils in the work- 
study program. Pre-vocational training should be correlated with voca¬ 
tional information and sheltered work experiences at the start of the 
pupil's high school experiences. There are several aspects of the cur¬ 
riculum other than direct work-training and experiences which contribute 
to the pupil's preparation for occupational adjustment. Public schools 
can help set the stage for ultimate job placement of individuals by 
continuously interpreting the social implications of school learnings 
and activities and by adjusting the curriculum as changes in social 
conditions dictate.^ 
Goldstein and Heber point out how research has demonstrated job 
failure to be as much a function of difficulty in the accessory adjust¬ 
ment to the job as it is of inability to perform the manual skills re¬ 
quired by the job. Many schools provide training in the accessory voca¬ 
tional skills through a unit or course, which may be entitled occupations 
or vocations, or employment. Manual training has, perhaps, been over 
emphasized as a suitable pursuit for educable mentally retarded children 
at the cost of their academic training. However, it is of utmost im¬ 
portance, both as an area in which they can develop a certain amount of 
proficiency and as sound vocational training for the future, because it 
is here that they are most likely to display those special abilities 
1 
Oliver P. Kolstoe and Roger M. Frey, A High School Work-Study 
Program for Mentally Subnormal Students (Illinois; Southern Illinois 
University Press, 1965), pp. 67-71. 
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which will later assist them to earn a living.' 
Richard Hungerford asserts that the focal point of the whole 
curriculum should be here: 
. . . the whole program for the mentally retarded must be 
built around the achieving of vocational and social com¬ 
petence, for here, if anywhere, the retardate will most 
nearly approach normalcy. 
Counseling plays an integral part in the total program of educa¬ 
tion and vocational preparation of retarded adolescents. Counseling 
may occur through formal or informal contacts with pupils. Formal 
counseling provides services of professional persons, with specific 
training and experience in counseling and guidance, who work in schools 
or in rehabilitation agencies or both. Informal counseling occurs when 
the teacher takes advantage of incidental opportunities which arise in 
relation to classroom activities. 
According to Goldstein and Heber, the in-school work experience 
can be an important culmination of a series of well-planned experiences 
provided by the school for the development of attitudes and behaviors 
relevant to vocational adjustment. In-school work programs have been 
criticized for being too limited in job experiences provided, for being 
sheltered, and for failure to provide pupils with realistic work experi¬ 
ences. This kind of criticism is not true if the in-school program is 
structured to give pupils the experiences preliminary to direct occupa- 
Herbert Goldstein and Rick Heber, Preparation of Mentally Re¬ 
tarded Youth for Gainful Employment, Department of Health, Education and 
Welfare, Bulletin 1959, No. 28. ("Washington, D. C.: Government Print¬ 
ing Office, 1959), pp. 20-35. 
2 
Richard H. Hungerford, Chris De Prospo and Louis F. Rosenzrueig, 
"The Non-Academic Pupil," Philosophy of Occupational Education (New 
York: Association for the New York City Teachers of Special Education, 
1948), p. 2. 
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tional placement in the community, where they will learn the job skills 
required. The in-school program probably can be most useful when it 
stresses attributes which can be generalized to a job situation, such 
as the relationship of the worker to the employer, concepts of punctu¬ 
ality, socialization, and task completion.^ 
Goldstein and Heber continue a discussion of the on-the-job train¬ 
ing program and how it grew from the expansion of specialized public 
school programs. Because many mentally retarded adolescents were unable 
to maintain a job after completing high school, some school systems 
developed an extended school program with ages ranging from 18 to 21 
years. An integral part of the extended program has been the inclusion 
of on-the-job training designed to help pupils make successful transi- 
2 
tion from school to employment. 
In an on-the-job training program, the pupil usually spends part 
of a day or week learning specific job skills and acquiring experience. 
The remainder of his time is spent in school. A close liaison should be 
maintained between the school and employer so that the pupil may receive 
careful supervision in the work-experience program. This program should 
be so structured that pupils obtain several kinds of work experiences in 
the on-the-job training program. 
Weber sums up the advantages of a school-work-experience program 
as follows: 
1. A large majority of students participating in this program 
will ordinarily terminate their formal education when they 
reach the age of 16 unless something like this is provided 
for them. 
^Goldstein and Heber, op. cit., p. 29. 
^Ibid., p. 31 • 
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2. This program should help close the gap between school and 
the real facts encountered in the outside world. 
3. To try to set up such a program within the public schools 
would be prohibitive from a stand-point of finances, 
facilities, and teaching personnel. 
4. It affords an opportunity for students to try various 
types of work for which they would be suited after leav¬ 
ing schoolJ 
The kinds of activities that should be included in the pre-voca- 
tional training of educable mentally retardates are mentioned to a 
limited degree in presently existing literature. 
According to Sniff, the teacher of mentally retarded children 
should take advantage of any opportunity to change an abstract idea into 
a concrete experience. Discussions by nature are abstract; much of the 
potential learning will be lost if they are not followed by concrete ex- 
2 
periences and materials which will reinforce the learning situation. 
It is for this reason, probably, that field trips and other practical 
types of experiences can be a most valuable part of a program set up for 
mental retardates. 
Sniff also stresses the importance of field trips to use public 
transportation, to become acquainted with operations at the fire and 
police departments, the courts, insurance companies, social security 
office, employment bureaus, post office, banks, stores and businesses 
in the community, in providing opportunities to transform abstract ideas 
into concrete practical experiences which will enhance the learning 
1 
Elmer W. Weber, Educable and Trainable Mentally Retarded Children 
(Springfield, Illinois: Charles C. Thomas Publishers, 19^3), pp. 209-211. 
o 
William F. Sniff, A Curriculum for the Mentally Retarded Young 
Adult (Springfield, 111inois: Charles C. Thomas Publishers, 1962), 
pp. 3-16. 
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process.^ These kinds of experiences will enable the pupils to recall 
information about the subject taught when it becomes necessary for them 
to use it in the future. 
Real application blanks, money, checks, bank statements, pay 
check statements, social security applications, income tax papers, W2 
forms, safety signs, restaurant menus, telephone directories, and all 
available materials that can be obtained from businesses can be used 
in the teaching of the unit proposed by the writer. These are aids in 
transferring abstractions to concrete daily experiences for the educable 
mentally retarded. The primary purpose of these experiences is not to 
teach the pupils all the details of the various forms themselves, but to 
inform the pupils that they must come in contact with these kinds of 
forms at one time or another in the future. 
Kolstoe and Frey conclude the work program by emphasizing that a 
secondary school special class teacher should have a flexible schedule 
to allow for working with cooperating employers in the community. Where 
this is possible the teacher can relate the content to his teaching in 
2 
the classroom to the actual working experiences of the pupils. 
The survey of related literature indicates that occupational edu¬ 
cation has a definite place in a program for junior and senior high level 
adolescents, and through it these adolescents will be helped to develop 
ways of acquiring jobs, work habits, wholesome attitudes, budgeting 
of money, acceptance of interpersonal relationships, employer-employee 
^Ibid., p. 17» 
o 
Kolstoe and Frey, op. cit., pp. 81-82. 
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relationships, and acceptance of criticism. The resource unit has 
been found to be an excellent means by which meaningful experiences in 
occupational education can be planned for the educable mentally re¬ 
tarded. 
CHAPTER II 
PRESENTATION OF THE RESOURCE UNIT 
I. Introduction 
The special class program for educable mentally retarded young 
adults at the secondary school level should be organized to help the 
individual understand himself as an individual. With an understanding 
of himself as a member of a group or groups he can make the best possible 
adjustment in the community in which he lives and works. 
It is the purpose of the program at this level to provide stu¬ 
dents with an understanding of what a community is, what services are 
offered, and how these services can be utilized. 
The objective for the educational program for educable mentally 
retarded should be functional and directed toward future successful 
work placement and successful adjustment to the community. The objec¬ 
tive is not to train students for specific jobs, but to produce general 
habits, attitudes, and skills that can assist the student in any job 
situation in a community. 
This resource unit is designed for teaching occupational educa¬ 
tion to the secondary school level educable mentally retarded students 
within their capacities, interests, and limitations. Activities, ma¬ 
terials and resources are included which will help in the development of 
an understanding of the community and its resources, habits, attitudes, 
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and skills necessary for successful living in the world of work. 
Secondary programs are designed for the adolescent educable 
mentally retarded whose age range is found to be between approximately 
13 and 18 or more years of age. The program is a continuation of the 
elementary program and is based upon the biological, emotional, and 
social characteristics of adolescence. 
The junior level class is intended for educable mentally retarded 
adolescents with an approximate chronological age range from 13 or 14 
to 16 years and mental age range from 8 to 12 years. 
In special classes on the junior level, the purpose is to provide 
experiences and activities that are designed to help the educable mental¬ 
ly retarded adolescent. The objectives for the junior level as suggest¬ 
ed by Kirk and Johnson are: 
1. Consolidate social, and academic skills learned during the 
elementary years and learn to apply these skills to every¬ 
day acti vi ties. 
2. Learn a greater variety of pre-vocational skills and learn 
to apply these skills in school sponsored activities. 
3. Learn to adjust to and benefit from wider and more varied 
social experiences within the school and the community. 
4. Consolidate physical health and safety attitudes, habits 
and skills learned during the elementary years and apply 
these to everyday activities. i 
5. Continue to develop and expand his readiness for learning 
about jobs and job requirements. 
6. Learn about and understand the biological and psychological 
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changes occuring with him.^ 
At the junior level, the curriculum should begin to emphasize 
the application of skills, habits, and attitudes to activities and ex¬ 
periences provided by the school which are designed to promote occupa¬ 
tional, personal, and social adjustment. 
However, the altered emphasis does not and should not preclude 
or necessarily reduce the continued acquisition of skills, habits, and 
attitudes, but should attempt to relate such acquisitions to the ad¬ 
olescents' everyday experiences and needs. 
The senior level class is designed for educable mentally retarded 
adolescents with an approximate chronological age range from 16 to 18 
or above and mental age range from 9 to 12 years or above. The senior 
level class for most of these young adults will be the final formal 
school experience. 
Kirk and Johnson outlined the objectives of the senior level as 
follows: 
1. Learn "home-building skills" — to become a participating 
member of his family and to be responsible for family 
activi ties. 
2. Consolidate all previous learning related to the world 
of work and to learn to successfully apply these habits, 
attitudes, and skills to school-sponsored work experiences. 
^Samuel A. Kirk, Educating Exceptional Children (Boston: Houghton 
Mifflin Co., 1962), pp. 124-125. 
2 
G. Orville Johnson, "The Education of Mentally Handicapped Child¬ 
ren," in w. M. Cruickshank and G. A. Johnson (eds.) Education of Excep¬ 
tional Children and Youth (Englewood Cliffs, New Jersey: Prentice- 
Hal1, Inc., 195B), pp. 208-211. 
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3. Consolidate all previously learning related to the social 
world and to learn to successfully apply these habits, 
attitudes and skills to school-sponsored and non-school 
sponsored social activities.' 
During the senior level years, the emphasis of the curriculum 
continues to be the application of skills, habits, and attitudes pre¬ 
viously learned to the everyday experiences of the adolescents to pro¬ 
mote social, personal, and occupational adjustment. The latter part 
of the senior level should include school supervised and sponsored 
work experiences in the community. Experiences and activities designed 
to promote an easy transition from the school to life in the community 
as an independent, happy, and contributing member of a working society 
should also be provided. 
II. Purpose for teaching occupational education to the junior and senior 
level educable mentally retarded adolescent 
Occupational education is included in the education of the edu¬ 
cable mentally retarded as a means by which they can develop a certain 
amount of proficiency in vocational training for the future. In addi¬ 
tion to the vocational courses, practical vocational experiences may be 
acquired within the school environment, as for example, work in the 
physical education department, the school cafeteria, nurse's office, or 
custodial department. It is desirable that a school make such arrange¬ 
ments wherever it is possible, since this kind of work experiences yields 
'fcirk, op. cit., pp. 124-125. 
2 
Johnson, op. cit., pp. 211-214. 
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far more than the classroom routines. This kind of experience will 
help the student display his ability to work with others, take instruc¬ 
tions, follow directions, develop wholesome work attitudes and an intro¬ 
duction to what the work world is like. Some mental retardates work 
part-time during and after school or on Saturdays; many schools organize 
a correlated work study curriculum, which is an excellent way of pre¬ 
paring the mental retardates for their work lives. Therefore, it is 
particularly important, according to Marcello Douglas — that the social 
aspects of job holding be stressed in the vocational classes along with 
work efficiency. 
We must strive to have the girl or boy accept and be conscious of 
the individual's importance in a job and to take pride in doing his 
part to the best of his ability.' 
There are many occupations where a mental retardate can be em¬ 
ployed satisfactorily. Job possibilities for the retarded are: 
Airlines Porter 
Animal Hospital Clean-Up Man 
Assembly Line Worker 
Automatic Laundry Attendant 
Automobile Assembler 




Bakery Maintenance Man 
Bakery Shipping Room Helper 
Bakery Stock Man 
Bread Loaf Racker (Bakery) 
Dividing-Machine Operator's 
Helper (Bakery) 








Cement Mason's Helper 
Cemetery Groundkeeper's Assistant 






'Marcello E. Douglas, "Some Concrete Contributions to Occupation¬ 
al Education in the Academic Classroom," Journal of Mental Deficiency, 
XLVIII (January, 1954), 288-291. 
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Doughnut Machine Operator 
Pan Washing Machine Operator 
(Bakery) 
Roll and Doughnut leer Bakery 
Bakery Maintenance Man 
Bakery Shipping Room Helper 
Bakery Stock Man 
Baler (Cotton Textile Industry) 
Ballroom Furniture Man 
Barker Man (Paper Industry 
Bathmaid 
Bindery Woman 
Bobbin Boy (Textile Industry) 
Bodyman 
Bottling Plant Worker 
Bowling Lanes-Clean Up Man 
Box Packer 
Bread Loaf Racker (Bakery) 
Bricklayer's Tender 
Bundler (Garment Factory) 
Bus Boy 
Butcher's Helper 
Button-attaching Machine Operator 
Button Girl (Dry Cleaning Shop) 
Buttonhole-Machine Operator 
Cafeteria Server 










Tile Setter's Helper 
Well Driller's Helper 
Contest Entry Checker 
Cook's Helper 
Curtain Changer 
Dairy Farmer Helper 
Deck Hand 
Dental Supply Messenger 
Department Store Porter 
Dishwasher 
Dividing Machine Operator's 
Helper (Bakery) 
Doughnut Machine Operator 
Driver's Helper 
Driving Range Helper 
Dry Cleaner's Helper 
Egg Candler 
Elevator Operator 




Dairy Farm Helper 
Farm Hand 
Feed Dealer's Helper 
Mink Ranch Worker 
Poultry Farm Helper 
Truck Farmer's Helper 






Hospital Dietitian's Helper 
Hospital Laundress 
Linen Checker 
Linen Room Attendant 
Nurses' Aide 
Garment Folder (Knit Goods) 
Garment Industry: 
Bundler (Garment Factory) 
Button Attaching Machine Operator 
Buttonhole-Machine Operator 
Chalker (Clothing Industry) 
Garment Folder (Knit Goods) 
Garment Steamer (Knit Goods) 
Garment Tag Stringer 
Gas Station Attendant 
Gift Wrapper 
Golf Course Worker 
Grain Shoveler 
Hospital Cleaning Lady 
Hospital Dietitian's Helper 
Hospital Laundress 
Hotel : 





Hotel Carpet Washer 
Hotel Maid 
Hotel Seamstress 
Linen Room Attendant 
Lobby Maid 
Parking Lot Attendant 
Opener Tender (Textile Industry) 
Packer and Wrapper 
Paint Conveyor Loader 
Painter's Helper 
Pan Washing Machine Operator 
(Bakery) 
Park Worker 
Parking Lot Attendant 
Photo Fi1m Checker 
Photo Fi1m Cutter 
Photo Plant Worker 
Hotel Bellman 




Household Ai de 
House Mover's Helper 
How to Get a Job 
Janitor's Helper 
Kennel Man 
Laboratory Glassware Washer 
Landscape Gardener 
Laundress 
Laundry and Dry Cleaning: 
Automatic Laundry Attendant 
Button Girl (Dry Cleaning 
Shop) 





Laundry Route Driver 
Laundry Sorter 
Packer and Wrapper 




Laundry Route Driver 
Laundry Sorter 
Linen Checker 
Linen Room Attendant 
Lobby Maid 
Locker Room Attendant 
Look Right! Act Right! 
Mail Clerk 
Meat Wrapper 
Men's Room Attendant 
Mink Ranch Worker 
Motel Yard Man 




Tie-Over Girl (Textile Mill) 
Tube Boy (Woolen Textile Mill) 
Yarn Man (Textile Industry) 
Yarn Poler 
Theater Usher Thread Trimer 
Tie-Over Girl (Textile Miller) 
Tile Setter's Helper 
Plastics Factory Helper 
Potato and Chip Inspector 
(Potato Chip Plant) 
Poultry Farm Helper 
Powder Room Attendant 
Premium Service 
Presser's Assistant 





Roll and Doughnut leer (Bakery) 
Roofer's Helper 
Salad Maker 
Sausage Casing Stripper 
Sausage Stuffer 
Section Man 










Stableman (Riding Academy) 
Stationary Fireman's Helper 
Stevedore 
Street Department Worker 




Baler (Cotton Textile 
Industry) 
Bobbin Boy (Textile Industry) 
Opener Tender (Textile 
Industry) 
Toy Stuffer 
Trap Line Operator 
Trash Fireman 
Tree Trimmer 
Truck Farmer's Helper 
Tub Boy (Woolen Textile Mill) 
Turkey Grower's Helper 
Upholsterer's Helper 
Warehouseman 
Wei 1 Dri11er's Helper 
Wholesale Jewlry Worker 
Window Washer 
Yarn Man (Textile Industry) 
Yarn Poler 
Zoo Attendant 
retardate will find himself in the To ensure that the mental 
working world, it is important that an efficient system of vocational 
guidance be included in each school's program of occupational training. 
III. Anticipated outcomes of the occupational education program for 
the secondary school level educable mentally retarded adolescents. 
A. Learning and Understanding the community and its resources: 
1. Understanding the community resources with the planned 
activities suggested in this unit, the students should 
learn and develop an understanding of: 
a) What a community is. 
b) The responsibilities of a community to its citizens. 
c) What the responsibilities of a citizen are to his 
communi ty. 
d) How to use the services that are available in the 
communi ty. 
e) Becoming aware of resources and services that are 
provided by the community and how these resources can be 
uti li zed. 
2. Understandings: 
As a result of his activities planned in this unit for 
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understanding the community and its resources, the student 
understands: 
a) How to make use of community resources. 
b) How to find his way around the community. 
c) The duties of a citizen to his community. 
d) How to share responsibilities in a community. 
e) The difference between city, county, country and state. 
f) How to find help (in case of emergency) from the proper 
source. 
3. Value Patterns 
As a result of his work in this unit of understanding the 
community and its resources the student will develop in- 
creasingly: 
a) Realization of the importance of the community resources 
to daily living. 
b) Realization of the responsibilities of a citizen in the 
community. 
c) A sense of direction so as to do simple map reading. 
d) A concept of city, county, country and state. 
e) Realization of the importance of legal requirements 
and services available. 
4. Skills and Abilities 
As a result of his experiences in studying the community 
and its resources the student increasingly shows evidence of: 
a) Using community resources. 
b) Practicing good citizenship. 
c) Using public transportation. 
d) Using and planning leisure time wisely. 
e) Using communication facilities properly. 
f) Practice using and carrying out legal requirements. 
5. Generalizations 
As a result of the experiences in understanding the community 
and its resources the pupil increasingly generalizes: 
a) That we are citizens of the community. 
b) That we are expected to use the services offered by the 
communi ty. 
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c) That there are many responsibilities expected of 
citizens in the community. 
d) It is easier to use resources in the community 
if we understand how to find our way in (or about) 
the community. 
e) That people depend on each other and work together to 
make better communities. 
B. Understanding how to get and keep a job. 
1. Students should have a better understanding about getting 
and keeping a job with the planned activities suggested 
in this unit. The students should have a better understand¬ 
ing of: 
a) How to apply for a job. 
b) What kinds of jobs are available that he can do. 
c) How to select jobs realistically. 
d) What qualities are necessary for getting and keeping 
a job. 
e) What employment services offer. 
2. Understandings 
As a result of his activities in getting and keeping a job, 
the student understands: 
a) How to make plans for the future. 
b) How to explore job possibilities in many areas. 
c) How to locate and make application for employment. 
d) How to have a realistic concept of the kinds of jobs 
he will be able to get. 
e) How to become aware of the qualifications he must have 
to get and keep these jobs. 
f) How to develop the right attitudes and work habits to 
obtain and hold these jobs and be successful in the 
wor1d of work. 
3. Value Patterns 
As a result of his activities in this unit of learning how 
to get and keep a job the student will develop increasingly: 
a) Realization of the importance of being reliable on the job. 
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b) Good work habits, attitudes, and skills. 
c) Realization of the importance of being honest. 
d) Realization of the value of his vocational training. 
4. Skills and Abilities 
As a result of his exposure to activities in getting and 
keeping a job the student increasingly shows evidence of: 
a) Better attitudes towards work. 
b) Discovering individual job potentials. 
c) Determining duties of various kinds of jobs. 
d) Finding out about jobs available in different areas. 
e) Developing skills and knowledge necessary to apply 
for employment. 
5. Generalizations: 
As a result of the experiences in studying getting and 
keeping a job the student increasingly generalizes: 
a) That planning for the future is important. 
b) That we must always look at ourselves realistically. 
c) That it is easier to make application for employment 
if we know how to go about seeking applications and 
know how to fill them out. 
d) That it is important to know specific qualifications 
for getting and keeping a job. 
e) That our work habits, attitudes, and skills help us 
be successful in the world of work. 
f) That it is necessary for us to work for an honest 
living. 
IV. Content 
A. Understanding the community and its resources: 
1. Definition of a community: 
A community is a group or groups of people living and 
working together within a geographical area. 










(a) Clubs or social organizations 
(i ) Tri-Y Clubs 




(e) Parks and Zoos 
(f) Playgrounds 
(g) Theaters 
(h) Dance halls 
(i) Swimming pools 
(j) Bowling al leys 
(k) Dining places 
(3) Transportation 





(a) Garbage collectors 
(b) Street Sweepers 
(c) Inspectors 
(d) Zoning laws 
(e) Food and drug laws 














(c) Fire Department 
(d) Police stations 





(j ) Laundries, dry cleaners and tailors 
(k) Employment bureau 
(l) Bank 
(m) Surrounding businesses of all kinds 
i ) Department stores 
i i) Grocery stores 
iii ) Gas stations 
(n) Moving companies 
(o) Trucking companies 
(p) Post Office 
(q) Insurance companies 






i) Has anything been stolen 
ii) Property damaged 
(c) Disturbances 
i ) Fighting 
ii) Distrupting the peace 
i i i ) Drinking 
(8) Doctor 
(a) Accidents 
i ) Home 
ii) Street 
(b) Illnesses 
i ) Office Cal 1 
i i ) Home vi si tation 
(9) Banks and Credit 
(a) Planning an adequate budget 
(b) Savings accounts 
i) Making regular deposits in person or by mail 
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(c) Checking accounts 
i) Need and cost 
ii) How to write check 
i ) How to balance check book with bank state¬ 
ment 
(d) Bank credit 
i) Loan for specific purposes 
ii) Security 
(e) Charge accounts 
i) What they are 
ii) Determine the cost to have a charge account 
(f) Loan companies 
i) How do they work 
ii) Cost 
(10) Legal requirements and services 
(a) Social security card 
i) Where to apply 
ii) Necessary in most employment 
(b) Birth certificate 
i) Register of deeds (court house or health 
center) 
ii) Necessary in some employment 
(c) Draft registration 
i) All men must register (age 18) 
(d) Personal Identification 
i) Always carry on person 
(e) Taxes 
i) Who must file an income tax 
ii) Proper form to use 
iii) Who wi 11 help 
iv) Excise taxes 
(f) Driving a car 
i) Li cense 
ii) Parking regulations 
ii) Parking meters 
B. Getting and Keeping a Job 
1. Employment Services 
a) What jobs are available 
b) The kinds of jobs for the mentally retarded 
(1) Restaurants and cafeteria 
(2) Janitor work 







(9) Shoe shops 
(10) Lawn work 
(11) Usher (theaters) 
(12) Bell boys - bell hops 
(13) Gas stations 
(14) Construction work of various kinds 
(15) Work for sanitation department 
i) Garbage collectors 
ii) Street cleaners 
(16) Stock boys or girls in department store 
(17) Meat packing plants 
2. Qualifications necessary 
a) Work habits and attitudes 




(4) Dependability - reliability 
(5) Perseverence 
(6) Interest in work 
(7) Courtesy 
(8) Ability to take criticism 
(9) Ability to do the work 
(10) Ability to follow directions 
(11) Loyalty 
(12) Self control 
(13) Cleanliness 
(14) Consideration for others 
(15) Health 
3. How to find a job 
a) Services available 
(1) Employment bureau 
(2) Classified ads in newspapers 
(3) Friends and acquaintances who might be helpful 
(4) Help wanted signs in windows of businesses and 
industries 
(5) Use of the telephone to help get a job 
(6) Going for an interview 
(7) How to fill out application blanks 
4. Location and direction 
a) Which way shall I go? 
(1) Street name and building number 
(2) North, South, East, West 
5. Transportation 
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(4) Ride with friends 
(5) Drive own car 
b) What must I know? 
(1) Schedule of bus 
(2) Location of stop 
(3) Proper change for fare 
(4) Actions on bus 
(5) Where to get off (going and coming) 
(6) How to make the bus stop 
c) What can I observe? 
(1) Traffic (safety rules) 
(2) Signals (Vehicles and pedestrians) 
(3) Street signs 
d) If I get lost, what shall I do? 
(1) Look for a policeman 
(2) Ask bus driver for directions 
(3) Speak to a pedestrian 
6. Time for work 
a) What time do I have to get up in the morning? 
b) How much sleep is necessary? 
(1) Time to be at work 
(2) Setting the alarm clock 
(3) Amount of time necessary to get to the job 
(4) Allow time to dress, eat, and prepare for lunch 
V. Suggested Activities 
A. Understanding the community and its resources. 
1. The study of the community may be introduced by first 
establishing what a community is and the responsibilities 
it has to its citizens. 
2. Possible classroom activities are: 
a) Have students find the meaning of the word "community". 
b) Have each student get a map of the city and let the 
students point out their neighborhoods. 
c) Paste the map in scrapbooks or folders. 
d) Draw an arrow to show in which direction the student 
lives. 
e) Have students find the location of the school on the map. 
f) Make a list of different kinds of stores in the community. 
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g) Students can look at the map of the city and circle 
the community in which the school is located. They 
can check a list which as the one suggested below 




(4) State highway, etc. 
h) Write answers that were checked on the chalkboard. 
i) Explain: Many communities become important because of 
a railroad, factory or for other reasons. Some com¬ 
munities were formed because people found work in them 
and established residency. 
3. Discussion about citizens: 
a) Who are citizens? 
b) What makes a citizen? 
c) What are the responsibilities of a citizen? 
d) Make sentences which describe what a good citizen is. 
If the sentence describes a good citizen, put "6" after 
the sentence. If the sentence describes a poor citizen, 
put "PM after the sentence. 
Suggested sentences below may be used: 
1. He throws paper in the street.  
2. He does not destroy other people's property.  
3. He writes on brick walls with chalk.  
4. He sees an empty house, so he throws stones at the 
windows.  (and so on). 
e) Show film "Developing Responsibility" (see materials 
and references, film # 2157). 
f) Read stories about people who are good or bad citizens. 
Stories such as: Tell why the citizen is good or bad. 
(1) You are out riding in the car with your friend 
John. As you drive along, John tells you he did 
not get his driver's license. He failed the 
test.  
(2) The law says you have to keep your dogs on a 
leash or tied up in the backyard. You say your 
dog does not like to be tied up, so, you let him 
run loose.  
These are two examples of a story that the teacher could develop or let 
students make-up stories and ask classmates to discuss them. 
4. Teacher and students discuss and answer questions. 
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a) What country do we live in? 
b) What state do we live in? 
c) What county do we live in? 
d) What is the name of our city? 
e) What direction is our community located? 
5. Arrange for walks around the school community pointing out 
how the community is meeting the responsibilities discussed 
in class. This type activity will allow students first¬ 
hand experiences with the community which will make the 
classroom activities more meaningful. 
a) Show the film "Are You a Good Citizen" (see materials 
and references, film #2207). 
b) Have students make a scrapbook of the services provided 
in the community. Let them divide their scrapbook 
in sections showing the various types of services in 
sections. Example, educational services, recreational 
services, and transportation services. 
c) Have students with teacher make bulletin boards showing 
services found in the community. 












e) Make cross-word puzzles using vocabulary of words used 
in the unit. 
6. Field trips around the community to show the various busi¬ 
nesses and service centers. This is to help the students 
understand the community and illustrate how all businesses 
and service centers work together to operate successfully. 
This will also let the students observe some of the dif¬ 
ferent kinds of stores, the post office, bank, barber and 
beauty shops, doctors' offices, gas stations, hospitals, laun¬ 
dries, and dry cleaners. The student should get an idea of 
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what is found in a business district. If possible, students 
should tour the downtown area to get a concept of other kinds 
of businesses which help make up the community. 
a) Discuss each trip; ask students to make brief reports 
on the things they saw. Give opportunity for questions 
from the students. 
7. If possible arrange a visit to a fire department to learn of 
its function in the event of a fire or other emergencies. 
They can see the equipment used, and learn how to turn in an 
alarm, and also learn methods employed in times of crisis 
including life saving and safety measures. The purpose of 
this trip would serve to help students know where to seek 
help and protection in times of emergency. 
a) Tell students the importance of finding and keeping 
emergency numbers in front of telephone book. 
b) Students can compile a list of what directions to 
give in case of fire. 
c) Students can make imaginative fire calls, looking up 
emergency numbers, dialing or giving the operator the 
number and correct information and direction. (Use 
discarded telephones or secure telephone kit from local 
telephone company). 
d) Show film "Fire Safety Is Your Problem" (see references, 
film #5147). 
e) If possible carry students to an alarm box and demon¬ 
strate the use of an alarm box. 
f) Show the filmstrip "Fire and Fire Fighters" (see refer¬ 
ences, under workers for the Public Welfare). 
8. The role of the policeman 
a) Teacher with students can discuss what the policeman 
can do for his citizens. 
b) Students can compile a list of situations in which 
they could use the help of a policeman. 
c) Show the filmstrip "Police" (see references, under 
Workers for the Public Welfare). 
d) Dramatize the role of the policeman and the citizen. 
9. Bulletin boards are an effective way of presenting a unit 
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and an effective means of arousing interest among students. 
An example of what can be used in discussing the community 
and its resources is; A tree can be made of construction 
paper with several branches indicating the services offered 
by the community. Cards may also be used to arouse interest. 
A series of "Community Helper Cards" prepared by Mary Jackson 
Ellis are available from the T. S. Denison Company, Minneapo- 
10. Doctors 
(a) Name the different kinds of doctors. 
(b) Point out when to call the doctor and where to find 
one. 
c) Compare the costs of various kinds of medical service 
and survey availability of free care. 
d) Tell students what to say to the doctor if there is 
ever need to call one. Be able to describe how you 
fee 1. 
11. Banks and Credit 
a) Introduce the tape "Use of Banks" (see references, 
tape #4792). 
b) What services does a bank offer? 
c) What happens to the money in a bank? 
d) What kind of accounts there are in a bank? 
e) What each kind is used for. 
f) Pass out sample deposit and withdrawal slips, bank 
books and bank checks. (These may be obtained at a 
bank in the community or near by). 
g) Concept of a check. 
h) Practice writing checks. 
i) Learn vocabulary on check stubs. 
j) Purpose of a checking account. 
k) How to open a savings or checking account. 
l) How does a bank loan money? 
m) Visit a bank in the community for a demonstration of its 
functions, or invite a bank official in to discuss the 
functions of a bank. 
n) Plan banking activities centered around the functions 
of a bank. 
o) Discuss the importance of saving money and always 
paying bills, (credit rating). 
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p) What is a credit rating? 
q) How is it usefu1 ? 
r) Show filmstrip "The Banker" (see references, under 
Our Neighborhood Workers). 
12. Legal requirements and service 
a) What legal restrictions are likely to affect the 
i ndividual. 
b) Obtain samples of social security cards, draft regis¬ 
tration, birth certificate and personal identification. 
c) Tell how to apply for each of the cards listed above. 
d) Provide actual practice of filling out the forms listed 
above in the classroom. 
e) Who must pay taxes? 
f) What and where to file? 
g) How is this done? 
h) Use actual forms for demonstration. 
i) What are the legal requirements for driving a car? 
j) What problems are likely to be encountered in driving? 
k) Learn proper use of signs, driving rules and require¬ 
ments of the law. 
l) Discuss rules of safety for both the motorist and the 
pedestrian. 
m) Arrange for a teacher of driver training to come in 
and lecture on driving. 
B. Getting and Keeping a Job 
1. Employment services 
a) What jobs are available - Kinds of jobs for the mentally 
retarded. 
b) There are many different kinds of workers. That is 
because there are many kinds of jobs. 
Some workers have jobs they can do without having had ex¬ 
perience or with very little on-the-job training. They can 
learn what they have to do within a few hours or a few days. 
An example of this kind of work might be that of a "busboy" 
in a cafeteria or coffee shop. They busboy may have to: 
(1) Put dishes on a tray 
(2) Wipe the tables clean 
(3) Carry the dishes back to the kitchen to be washed. 
A job such as the busboy's is called unskilled, and the worker 
is called an unskilled worker. 
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c) Have students make a list of jobs they think would 
be easy for them to do. (seatwork). 
d) Put the list on a chalkboard and have students copy 
the list. 
e) Explain that there are some jobs where the worker 
has to be taught by a trainer. The trainer is a per¬ 
son who shows the new worker all the different things 
that have to be learned. He must show the worker, or 
trainee, step-by-step how to do his job. The trainee 
is getting what is called on-the-job training. 
Sometimes these jobs are learned in a vocational school 
or a trade school. The easy jobs may be learned within 
a few weeks or months. Some are semi-skilled and some 
are skilled jobs. Give examples of semi-skilled and 
ski lied. 
(1) Semi-skilled worker is one who knows how to use 
a shirt presser. 
(2) Skilled worker is one who is able to do his work 
well. He is able to use a machine or tools success¬ 
fully. 
f) Discussions on each job mentioned in the list and the 
work involved in each job. 
g) Prepare a match game using words such as: Put the 
right letter on the blank line. 
(1) Trainer -- A person who is learning a job. 
(2) Trainee -- A skilled worker 
(3) Trade school -- A place where a person may train 
for a job. 
(4) Expert -- A person who gives on-the-job training. 
h) Use Bernard Shawn's Book I Foundation of Citizenship 
Chapter IV. Jobs for You and How to Get Them. (see 
references). 
i) Fieldtrips to a laundry, hospital, bakery, restaurant, 
and factory to see the people at work in the jobs dis¬ 
cussed. Try to arrange to speak to the personnel 
managers about the jobs and their benefits. 
j) Show filmstrips on different jobs mentioned (Use 
references—Eyegate Visual-Aids Company). 
2. Qualifications necessary -- Work habits and attitudes 
a) What employers look for. 
b) There are six important qualities we should have which 
will help in doing a job well. These qualities will 
mean much to the worker's job and his employer. Here 




(3) Pleasant smile 
(4) Wi1 ling to work 
(5) Good health 
(6) Willingness to learn 
c) Tape "What Makes a Good Worker" (use references, cata¬ 
log #1044). 
d) Point out qualities and abilities needed for different 
kinds of jobs. 
e) Discuss work habits and attitudes. 
f) Use pamphlets secured from the employment bureau. 
g) Make bulletin boards and charts from the pamphlets to 
illustrate information found in them. 
h) Dramatize different characterizations of various per¬ 
sonality types seeking jobs. 
3. How to find a job--services available 
a) One of the first steps in finding a job is to practice 
using the yellow pages of the telephone book. This 
book can help you find names and addresses of different 
stores, hospitals, and other places in the community 
where a job may be found. 
b) Teacher should explain how to read and understand the 
"Help-Wanted" ads in the newspaper. These ads use 
certain words to give most of the information needed 
for the job in question. 
Some of the words that will most likely be found in 
the "Help-Wanted" ads are listed below: 
(1) Full-time 
(2) Part-time 
(3) No experience necessary 
(4) Experienced 
(5) Bonus only 
(6) Salary and bonus 
(7) Live in or sleep in 
(8) Advancement 
(9) Girl Friday 
c) Students can bring newspaper, use the Help-Wanted Ads, 
and cut jobs that have some of the words listed above. 
Make a scrapbook of ad strips. 
(1) Make "Help Wanted" signs similar to those seen in 
business establishments and industry. 
(2) Show filmstrip "The Job Interview" (see references 
Under Neighborhood Workers). 
46 
(3) Practice calling to make inquiries about jobs 
seen in "Help-Wanted" ads. (Use discarded 
telephone or telephone kit—kit may be secured 
from telephone company). 
(4) Have job interviews in classroom. 
d) One of the first steps in applying for a job is filling 
out an application form. An application form asks for 
information that an employer needs to know about an 
individual. This information helps him decide if he 
wants to hire the individual. This will require a 
lot of practice in filling out application forms so that 
the students will know how to write down information 
asked of them. Here are five steps that will help in 
finding a job. 
(1) Go alone to a local business or industry. 
(2) Ask to see the person in charge of personnel or 
the employment office. 
(3) Ask for an application form. 
(4) Thank the person for giving the application. 
(5) Fill in the information asked for on the applica¬ 
tion (This will require help from the teacher). 
e) Teach vocabulary of several application forms (secure 
from business establishments). 
f) Use flash cards with vocabulary words--1et students 
make flash cards. 
g) Carry students to an employment bureau--select one 
student to go through an actual interview as classmates 
look on. 
h) Discuss results of the interview. 
i) Select a film or filmstrip or tapes. 
(1) Your Importance As A Worker - film #5375- 
(2) No Matter What Your Job — Do It Well - Film #3263. 
(3) Choosing Your Occupation - tape # 4813. 
(4) Let's Look At Jobs - tape #992. 
(5) Getting Ready for Your Job - tape #997» 
(6) Education and the Teacher - filmstrip (see refer¬ 
ences under Workers for the Public Welfare). 
These are just a few from the suggested materials and 
resources. See references for others. 
4. Location and direction 
a) Which way shall I go? 
b) In locating a new job it is important for the individual 
to know the directions. This will give the students an 
opportunity to use the city map to determine the location 
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of his new job. The teacher should secure bus 
schedules and guide students in the right direction. 
It may be necessary to draw a simple map of directions 
or ride with the students on his first day of reporting 
to work. 
(1) Explain points of interest that may help student 
find location of job independently. 
(2) Assign room numbers in the school in different 
directions such as: South, East, North, West. 
(3) Practice locating various points in the community. 
5. Transportation 
a) How shall I go to work? 
b) When an individual starts to work, time will be more 
important than ever before. If the individual should 
have to get to work by bus or ride with friends, he 
must be at the bus stop or place to get his ride on 
time. If either is missed the individual will be late 
for work. If by chance the job is within walking dis¬ 
tance, it will be necessary to learn how much time to 
allow, so that he arrives on time for work. 
(1) Determine the cost for getting to the job. 
(2) Determine the convenience and most direct route 
to the job. 
c) When the individual succeeds in getting a job he should 
learn the facts about how he can keep the job. Some 
of the facts are: 
(1) Reporting to work on time. 
(2) Reporting regularly every day and being absent 
only if there is sickness or a good reason. 
(3) Doing the very best work possible. 
(4) Always being polite to fellow workers. 
(5) Minding own business. 
(6) Being willing to do whet is asked by the employer. 
(7) Handling tools and supplies carefully. 
(8) Not being wasteful with materials. 
(9) Always telling the truth. 
(10) Never acting as though the employer is getting a 
favor by your working for him. 
d) Compare the things that can be done to loose a job. Here 
are a few listed below: 
(1) Doing poor work. 
(2) Using bad language. 
(3) Reporting to work late. 
(4) Staying off without a good reason. 
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(5) Not following directions 
(6) Bad manners. 
(7) Not getting along with fellow workers. 
e) Field trips on bus will help teach students how to 
transfer from one bus to another. 
f) Show film "Manners in Public" (see references, film 
#4157). 
g) Use samples of different signs such as "Stop, Pedes¬ 
trian Crossing", etc., and practice following safety 
rules in a variety of situations. 
h) Explain and demonstrate what to do when lost or who to 
ask for directions. 
i) Have (if possible) a policeman to come and talk about 
his role in helping citizens in various situations. 
j) Visit the police station to learn of safety facilities. 
k) Use safety pamphlets (obtain from community safety 
office) as a basis for class discussion. 
l) Make posters illustrating the materials in the pamphlets. 
6. Time for work 
a) What time do I have to get up in the morning? 
b) Knowing how to tell time well is important. The clock 
tells whether an individual will be late or on time for 
work. The morning starts with an alarm clock ringing 
and ends with winding the clock at night. During a 
working day there will be many instances where one would 
have to be aware of the time and how to read quickly what 
the clock tells. 
(1) Demonstrate how to wind and set an alarm clock. 
(2) Let students practice setting the alarm for 
specific times. 
c) Explain every hour is 60 minutes long. That means that 
it takes 60 minutes for the small hand on the clock to 
move from one hour to the next hour. 
(1) Let students make clocks from poster board. 
(2) Make different time assignments for students to 
do on clocks. 
(3) Explain what each hand on the clock means. 
d) Practice drawing clocks and showing correct time on the 
hour, half, and quarter hour. 
e) Have students time themselves: 
(1) Dressing 
(2) Eating 
(3) Preparing lunch 
Time for getting up can be estimated. 
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VI. Materials and Resources 
A. Materials and resources to be used with understanding the com¬ 
munity and its resources. 
1. Bernard Shawn, Foundation of Citizenship (two volumes) 
(New York: Frank E. Richards, 1963). 
a) Materials and resources that are important to the 
study of the community are: 
Book One 
Chapter II. The Family (Citizenship. The Importance of the 
Family. The Story of a Family). 
Chapter III. The Community (What Makes a Community. Rules or 
Laws and Why We Have Them. Branches of Government) 
Book Two 
Chapter I. Taxes and Why We Pay Them. 
Chapter II. Withholding and Social Security Taxes. 
Chapter III. Spending and Saving Your Income. 
Chapter IV. Saving and Insurance. 
Chapter V. Recreation and Use of Leisure Time. 
Chapter VI. You As a Citizen. 
2. Visual Aids. Visual aids hold unlimited possibilities for 
making classroom activities meaningful and for enriching 
the study of the community. Many films and filmstrips are 
available which show many community helpers and tell the 
duties of each helper. Some of the filmstrips are produced 
by Eye Gate House, Inc., Jamacia, New York, 
a) Our Neighborhood Workers 
(1) The Baker 
(2) The Oairyman 
(3) The Shoemaker 
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(4) The Tailor 
(5) Our Neighborhood 
(6) The Butcher 
(7) The Banker 
(8) The Watchmaker and Jeweler 
(9) The Fruit and Vegetable Store 
(10) The Job Interview 
b) Workers For the Public Welfare 
(1) Police 
(2) Fire and Fire Fighters 
(3) The Post Office and Postal Workers 
(4) Education and the Teacher 
(5) The Library and the Librarian 
(6) Social Services and the Social Worker 
(7) Sanitation and Health Workers 
(8) Transportation and Transportation Workers 
(9) Recreation, Park and Playground Workers 
3. Guide students into feeling a need to become good citizens 
and productive citizens in their community. 
Work Books 
Bernard Shawn, Foundations of Citizenship (Phoenix, 
New York: Frank E. Richards, 1963)* 
Bernard Shawn, Foundations of Citizenship (Phoenix, 
New York: Frank E. Richards, 1964). 
4. The films listed below may be obtained from the catalog of 
Classroom Teaching Films, State Department of Education, 
Atlanta, Georgia, 1967-68. 
Films 
1 
Catalog No. Title No. of Reels 
2207 Are You a Good Citizen 1 reel 
2371 School Rules: How They Help Us 1 reel 
Georgia State Department of Education, Classroom Teaching Films 
for Georgia Schools, 1967-68. 
51 
Catalog No. Title No. of Reels 
3743 Let's Think and Be Safe 2 reels 
43333 Accident Behavior 2 reels 
4157 Fire Safety Is Your Problem 2 reels 
8586 Belonging to the Group 2 reels 
5157 Manners in Public 2 reels 
2157 Developing Responsibility 2 reels 
5- Books will help to share experiences 
and services that are offered in the 
Books 
of different businesses 
community. 
Evelyn Belmont, The Department Store (Los Angeles, 
California: Melmont Company, 1956). 
Francine Chase, A Visit to the Hospital (Los Angel es, 
California: Grossett and Dunley Company, 1957). 
Lillian Colonius, At the Bakery (Los Angeles 
Melmont Company, 1953). 
, California: 
Jane Heffefinger and Elaine Hoffman, Our Friendly Helpers 
(Los Angeles, California: Melmont Company, 1954). 
6. Tapes may be used as another means of enrichment for teach- 
ing understanding the community and its resources. 
Tapes^ 
Catalog No. Ti tl e Length 
1427 The Measure of Responsibility 15 min. 
1429 Learning to Live With People 15 mi n. 
3549 How Can We Be Good Neighbors (At 
school, at home, and in our community?) 15 min. 
3554 How Can Our Schools Teach Us Good 
Citizenship? 15 min. 
3560 What Can We Contribute to Our Teachers 15 mi n. 
4787 Budgeting 15 min. 
4788 Credit 15 min. 
^Georgia State Department of Education, Georgia Tapes for Teaching, 
1967-68. 
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Catalog No. Title 
4790 Insurance 
4792 Use of Banks 
1042 Classroom Courtesy-Classroom Relation¬ 
ship 
7. Professional References 
Length 
15 min. 
15 mi n. 
15 mi n. 
Campbell, Ronald Fay, The Dynamics of School-Community 
Relationships, (New Yorks Allyn and Bacon, 1955). 
Grinnell, J. E. and Raymond J. Young, The School and the 
Community (New York: Ronald Press Company, 1955). 
King, Clarence, Working with People in Community Action, 
(New York: Associated Press, 1965). 
Musgrove, Frank, The Family, Education and Society, 
(London: Routledge and K. Paul, 1966). 
Nelson, Lowry, Community Structure and Change, (New York: 
Macmillan, I960Ti 
Sanders, Irwin Taylor, The Community, (New York: Ronald 
Press Company, 1958). 
Sumption, Merle Richard, School-Community Relations, 
(New York: McGraw-Hill, 1966). 
B. Materials and resources to be used with understanding how to 
get and keep a job 
1. Bernard Shawn, Foundations of Citizenship, (two volumes) 
(New York: Frank E. Richards, 1963). 
a) Scope of the materials and contents that are important 
to this study are listed below: 
Book One 
Chapter IV. Jobs for You and How to Get Them. (The Kind 
of Jobs for You. A List of Some Jobs for You 
How to Find Jobs). 
Chapter V. How to Hold a Job. (A Story About a Winner. 
Some Ways to Keep a Job. A Ladder to Success 
ful Job Holding). 
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Appendix. (Occupational Words. Hotel and Restaurant Words. 
Garbage and Automobile Words. Shop and Trade 
Words. Job Seeking and Job Holding Words. 
Health and Family Words. Citizenship and 
Recreation Words. The Meaning of Words as Used 
in This Book. 
2. Workbooks on Occupational Education 
a) Marilyn Cranbeck, Finding Your Job Workbook (Minneapo¬ 
lis: Finney Company, 19o6). 
Topics covered in this workbook. Finding Your Job. 
What This Job Pays. Working Hours. What a Worker 
Must Be Able to Do. Schooling Needed. Good Things 
About This Job. Bad Things About This Job. Ways 
to Get This Job. Application for Employment. When 
You Get a Job. 
b) Margaret W. Hudson and Ann A. Weaver, I Want A Job 
(New York: Frank E. Richards, 1964). 
Topics included in this workbook. Getting a Job. 
Getting My Social Security Card. Finding Out About 
Jobs. Applying for a Job. Having an Interview. 
Getting a Work Permit. Keeping My Job. 
c) Yvette Dogin, Help Yourself to a Job, Parts I and II 
(Minneapolis: Finney Company, 1965). 
Topics included are: Why Work? A Letter of Applica¬ 
tion. Working Papers. Steps That Lead to a Job. 
How Well Do You Know Yourself. Qualities You Bring 
to Your Job. Your Employer or Supervisor Will Rate 
You. Holding a Job. Reading and Obeying Signs. 
Help-Wanted Ads. A Newspaper Lists Jobs. About a 
Factory. Safety, First. Different Kinds of Workers. 
Night and Day Jobs. Name the Jobs. Workers and Their 
Tools. How You Earn Your Pay. Base Pay. Salary 
Deductions. Labor or Trade Unions. Using the Newspaper. 
d) Margaret W. Hudson and Ann A. Weaver, On The Job 
(Phoenix, New York: Frank E. Richards, 1965). 
Content: Being a Successful Worker. Getting Ready to 
Go to Work. Making Up My Bed and Straightening My 
Room. Eating a Good Breakfast. Dressing for Work. 
Doing a Good Job. Being Reliable. Knowing My Job. 
Doing My Job Correctly. Making Mistakes. Keeping 
Safe at Work. Doing My Job Well. 
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3. Films listed below may be obtained from the Catalog of 
Classroom Teaching Films, State Department of Education, 
Atlanta, Georgia 
Filmsl 
Catalog No. Tit1e No. of Ree1s 
8553 It Takes Everybody to Build This Land 2 reel s 
5375 Your Importance As a Worker 1 reel 
3263 No Matter What Your Job -- Do It Wei 1 1 reel 
7645 Your Job is Important 1 reel 
2734 School Jobs To Be Done 2 reels 
3576 Working in the Cafeteria 1 reel 
5432 Working on School Ground 1 reel 
3265 Helping the Custodian 1 reel 
2539 Being On Time 2 reels 
2983 Control Your Emotions 1 reel 
3750 Facing Reality 1 reel 
2175 How to Keep a Job 1 reel 
2365 Persona! Qualities for Success 2 reel s 
Other films that can be used are: 
Careers in the Building Trades. (Basic Skills), Jr. Hi-Sr. Hi. 
1 reel. This is a vocational film which is directed mainly 
to high school boys. The film introduces students to the 
various jobs associated with the building trades; basic skills 
are demonstrated which indicates the requirements of choosing 
a vocation within the field. 
Benefits of Looking Ahead. 10 minutes, ed., B and W - $50, 
Color - $100, J. S. Coronet Films, Coronet Bldg., Chicago 1, 
Illinois, 1950. 
This film will help students think objectively about the future 
and the kind of work to seek in adulthood. 
The Griper, 12 minutes, ed., B and W - $50. J. S. Young, 
America Films, Inc., 18 E. 4lst Street, New York 17, New York, 
1953. 
A teenage boy complains and finds fault with everything, in many 
^Georgia State Department of Education, 
Georgia Schools, 1967-68. 
Classroom Teaching Films for 
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home and school situations. 
4. Tapes used in this study of getting and keeping a job will 
be an excellent audio-visual aid to use in helping to in¬ 
crease students' understandings. 
_ 1 Tapes 
Catalog No. Title Length 
4919 Military Services 15 minutes 
992 Let's Look At Jobs 15 minutes 
4821 How You Can Study Occupations 15 minutes 
4813 Choosing Your Occupation 15 minutes 
996 More About Choosing Your Occupation 15 minutes 
4812 Occupations in Your Community 15 minutes 
4817 Preparing for Your Occupation 15 minutes 
4816 Personality and Occupations 15 minutes 
995 Yourself and Your Job 15 minutes 
997 Getting Reading for Your Job 15 minutes 
998 Working to Learn and Learning to Work 15 minutes 
1017 How Do You Measure Up 15 minutes 
1027 Can You Land the Job 15 minutes 
1044 What Makes a Good Worker 15 minutes 
4818 Preparing Through Experiences 15 minutes 
4814 Interests, Aptitude, and Skills 15 minutes 
4820 Getting a Job 15 minutes 
1004 Personality's the Thing 15 minutes 
4815 Knowing Yourself 15 minutes 
1012 Success -- It's Up to You 15 mi nutes 
1016 Getting Along With Others 15 minutes 
993 You're On Your Own 15 minutes 
5. Books listed below are easy read materials on or about the 
first and second grade reading level. 
Books 




Baseball Player, 1961 
1965. 
Georgia State Department of Education, Georgia Tapes for Teaching, 
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Bus Driver, 1957 
Carpenter, 1957 






Restaurant Owner, 1957 
Road Builder, 1958 
Truck Driver, 1958 
Zoo Keeper, 1959 
Mary McBurney Green, Is It Hard? Is It Easy? (New York: 
William R. Scott, 19^8). 
This is a book of pictures. 
Clara Judson, People Who Work Near Our House, (Eau Claire, 
Wisconsin: E. M. Hale and Company, 1955)• 
Ruth Shaw Radlaver, Women at Work (Los Angeles, California 
Melmont Company, 1957^ - 
6. Professional References 
Bemis, Edward W. "Relation of Labor Organizations to the 
American Boy to Trade Instruction," Annals of the American 
Academy of Political and Social Science, (1^94-95), 209-41 
Bureau of Educational Research, Unemployed Out-of-School 
Youth Survey. Cleveland, Ohio: Cleveland Public Schools, 
V)ET. 
Cervantes, Lucius F. The Dropout, Causes and Cures. 
Ann Arbor, Michigan: University of Michigan Press, 1965. 
Dugan, Willis E. "Vocational Guidance--Its Contributions 
and Opportunities," Gordon S. Swanson (ed.), Vocational 
Education in Rural America. Washington: Department of 
Rural Education, National Education Association, 1960. 
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Evans, Luther H., and Arnstein, George E. (eds.) Automa¬ 
tion and The Challenge of Education. Washington: National 
Education Association^ 1962. 
Gardner, John W. "From High School to Job," I960 Annual 
Report of the Carnegie Corporation of New York. New York: 
The Corporation, 19ol. 
Georgia State Board of Vocational Education. The Challenge 
and Change for Vocational Education. Atlanta: State 
Department of Education, 1962. 
Guidelines to Preparation and Evaluation of Occupational 
Fi1ms. National Vocational Guidance Assocation, Washington, 
D. C., 1966. 
Holland, John L. The Psychology of Vocational Choices. New 
York: Blaisdell Publishing Company, 1966. 
Kohler, Mary Conway, Youth in the World of Work. New York: 
Laconic Foundation, 1962. 
Mays, Arthur B. "50 Years of Progress in Vocational and 
Practical Arts Education," American Vocational Journal, 
XXXI (December, 1956), 37-38. 
Northrup, Herbert R., and Rowan, Richard L. The Negro and 
Employment Opportunity. Ann Arbor, Michigan: University 
of Michigan Press, 1965• 
President's Committee on Youth Employment. The Challenge 
of Jobless Youth. Washington: Government Printing Office, 
JWT. 
Rose, Homer C. The Instructor and His Job. American 
Technical Society 1966. 
Smith, Harold T. Education and Training for the World of 
Work; A Vocational Education Program for the State of 
Mi chigan. Kalamazoo, Michigan: W. E. Upjohn Institute for 
Employment Research, 1963. 
Tennyson, W. Wesley, and Others. The Teacher's Role in 
Career Development. National Vocational Guidance Associa¬ 
tion, 1965. 
U. S. Department of Labor. Bureau of Labor Statistics. 
From School to Work: The Early Employment Experiences in 
Seven Communities. 195^-1957 Washington: Government 
Printing Ovfice, 1961. 
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VII. Culminating Activities 
A. Understanding the Community and Its Resources 
1. Dramatization of roles of community workers. 
2. Demonstrate different locations on the map. 
3. Make posters showing legal requirements of a citizen. 
(This can be applied to any part of the unit in this 
study). 
4. Construct a community with cardboard, making tape, con¬ 
struction paper, glue and tempera paints depicting points 
of interest in the immediate community of the school. 
5. Invite community resource persons to the class. 
6. Display articles made by students and invite parents 
and teachers to see student work. 
B. Getting and Keeping a Job 
1. An exhibit of occupational education scrapbooks. Students 
may want to invite persons in to examine their work. 
2. Prepare bulletin boards showing facts learned about 
getting and keeping a job. 
3. Pantomine different occupations. 
4. Visit an employment office. Let students go through an 
actual interview with an interviewer. 
5. Arrange for a fieldtrip to a factory or hospital so the 
students can see several occupations operating. 
VIII. Evaluation 
As a result of the program of activities in which the adoles¬ 
cent has been engaged, there should be seen positive changes in 
behavior of the adolescent. The process of evaluation serves to 
gather, interpret and report evidence of this behavior. 
Because of the lack of adequate criteria, evaluation of the 
educable mentally retarded adolescent is not a simple, straight 
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forward process. The area is new and as yet there are no 
standards of excellence set up. 
The evaluation process, then, is one largely based upon the 
amount of individual progress or improvement by each adolescent 
rather than upon conformity to a definite standard for all 
adolescents. 
It is evident, because of the nature of the area to be 
evaluated, that the evaluative process in the special class will 
contain many subjective elements. However, the teachers of the 
educable mentally retarded will have to devise as many objective 
techniques as possible. To employ objectivity with the educable 
mentally retarded requires that the teacher diligently record 
his observations and the student's efforts. 
Suggested activities below may be used to supplement the 
observation of the teacher. 
A. Understanding the community and its resources 
1 . Peer analysis. Questions may be asked of students about 
other peers in the group. Examples: 
a) Does he practice good behavior in public? 
b) Is he a good citizen at school? 
c) Does he share in doing his responsibilities in the 
community or school? 
2. Participation in class activities. Can also help deter¬ 
mine growth and development. Examples: 
a) Discussions 
(1) Role of the community helpers. 
(2) How can we develop good citizenship? 
(3) Name different kinds of businesses in the 
community. 
b) Practical application of: 
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(1) Writing checks 
(2) Using the telephone 
(3) Setting alarm clocks 
(4) Giving direction to various places in the 
communi ty. 
3. Self-evaluation. Teacher may ask students to indicate 
what they have gotten or learned as a result of study¬ 
ing this unit. 
4. Reports and observation by parents. The growth of the 
individual as revealed in the out-of-school situation 
may be gained through reports from parents and through 
conversation with them. It may be done through: 
a) Visits to school 
b) Written reports to the teacher 
c) Telephone conversation 
B. Getting and Keeping a Job 
1. Suggested techniques that the teacher of educable 
mentally retarded adolescents on the secondary level 
might employ for evaluating students. These tools 
will be helpful in assessing the student progress in 
the area of getting and keeping a job. 
a) Check-List for Evaluation of the Occupational Educa 
tion for the Educable Mentally Retarded Adolescent 
on the Secondary Level: 
The student does: 
  1. Know how to apply for a job. 
  2. Read "Help Wanted Ads". 
  3. Fill in applications properly. 
  4. Know what jobs are available. 
  5. Know qualities employers look for in 
their employees. 
   6. Know the importance of dependability. 
  7- Show an increased interest in working. 
  8. Know how to find a job. 








different kinds of transportation 
are avai1 a b1e. 
how to set the alarm clock. 
street signs. 
what to do in case he is lost, 
how to go for job interviews. 
Some of the most valuable evaluative procedures, such as 
group discussion, observation by the teacher, making charts and 
checklists on group standards are part of instructional proced¬ 
ures . 
Evaluation is involved in each experience and provides evi¬ 
dence regarding the needs, interests, and behavior of students 
as well as information regarding the effectiveness of the pro¬ 
gram. 
b) Teacher-made tests. 
Use this type of test after an area or topic has 
been presented. Construct the test on materials 
taught in the area presented to pupils. Example: 
How would you answer this ad? 
Boy or girl, counterwork, school cafeteria, 
part-time 11-3 p.m. daily. Over 17. Ex¬ 
perience not necessary. Write Mr. E. Post, 
P. 0. Box 259, Atlanta, Georgia 30303- 
Would your letter have the following information?: 
(1) Your address 
(2) The name and date of the newspaper? 
(3) Information about your being over 17? 
(4) Information about your experience? (This would 
serve as a reference). 
(5) If you have had no experience, would you say 
that you are willing to learn? 
(6) Your phone number and name? 
c) Teacher-student conferences. 
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This is generally recognized as an excellent 
means of exploring the student's interest. 
Teacher-student evaluation gives open recognition 
to the responsibility of the teacher for positive 
leadership. 
d) Vocational Counselor - pupil conference 
This is an excellent means for the counselor to 
find the interest area of employment and helps 
develop inter-personal relationships between 
counselors and pupi1-clients. 
Evaluation must be done in cooperation with employers and 
students. The teacher and students share in the clarification 
of purposes and in the use of various techniques of evaluation. 
CHAPTER III 
SUMMARY 
This study was done because of felt need, beliefs and concern in 
teaching occupational education to educable mentally retarded adolescents 
which were held by the writer. Occupational education is relatively new 
for the retardate and generally poses a problem for teachers, particularly 
those who are new-comers to the area of vocational education. It is also 
a subject for which a limited amount of materials and resources have been 
compiled for educable mentally retardates. These facts and assumptions 
about occupational education led to the formation of questions which 
needed to be answered concerning the practicability of teaching occupa¬ 
tional education to educable mentally retarded adolescents. Of what im¬ 
portance is finding a job to the mentally retarded? Why should he become 
aware of his community and its surroundings? Can educable mentally re¬ 
tardates learn good working habits? What should the content of a pos¬ 
sible occupational education program include? 
It was the opinion of the writer (1) that occupational education 
should be a part of the total curriculum for high school level retardates, 
(2) that occupational education is relatively new to some teachers of the 
educable mentally retarded, and because of their being unaware of what is 
involved in teaching occupational education, these teachers may not feel 
competent in the area, and (3) that the use of a resource unit in occupa- 
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tional education would aid the teacher's attainment of greater insight 
and competence in teaching occupational education and would thus be of 
benefit to the young adult who would then gain a greater opportunity 
to learn about the offerings of the community and facts and concepts 
of vocational training which would add to his ability to function to 
his fullest capacity as a contributing member of his society. 
The problem, then, was that of developing a resource unit in 
occupational education which could be used with educable mentally re¬ 
tarded adolescents on the secondary level. It was the desire of the 
writer that through this study the unit developed would utilize materials 
resources, suggested activities and information which would be practical, 
applicable, and meaningful to teachers for their occupational educational 
instruction. The methods of documentary analysis and descriptive survey 
1 2 3 
were employed for the purposes of research. Garton, Sniff, and Weber 
were selected as authorities for guides in setting up the unit, as were 
4 
Curriculum Guides from Detroit Public Schools and Georgia State Depart¬ 
ment of Education.^ The specific purposes of the study were set up to in 
elude establishment of philosophy and goals for secondary level educable 
^Melinda D. Garton, Teaching the Educable Mentally Retarded 
(Springfield, Illinois: Charles C. Thomas, 1961). 
2 
Sniff, op. cit. 
^Weber, op. cit. 
4 
Detroit Public Schools, A Curriculum Guide for Teachers of Men¬ 
tally Retarded Pupils, 1964. 
^Georgia State Department of Education, op. cit. 
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mentally retarded adolescents; development of an inventory of meaning¬ 
ful suggested activities, materials, and resources; and development of 
suggested evaluation techniques for assessing growth in student behavior 
in the area of occupational education. 
Findings and conclusions.--As a result of this study the follow¬ 
ing statements of findings and conclusions can be made: 
1. The literature revealed that adequate statements of 
philosophy have been made for the education of educable 
mentally retarded students. 
2. The authorities indicate that the objectives for the edu¬ 
cable mentally retarded should be made in the light of 
the characteristics of the students and be geared to their 
interests and everyday needs. 
3. The areas of occupational education which should be in¬ 
cluded in the curriculum of the secondary level educable 
mentally retarded should be those which deal with com¬ 
munity resources and getting and keeping a job. Specifically, 
they are the areas of: understanding the community and its 
resources, functions and responsibilities of a community to 
its citizens, and employment services. 
4. It is indicated by authorities that educable mentally re¬ 
tarded adolescents, from their participation in meaningful 
unit activities, could be expected to gain an understanding 
of their community surroundings; to relate themselves to the 
community and achieve a better adjustment in it. They could 
be expected to gain in ability to make practical application 
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of learnings to everyday living in the interest of citizen¬ 
ship and economy. 
5. It was possible to provide a limited inventory of suggested 
activities, materials and resources, needed by teachers of 
educable mental retardates. These items, however, are wide¬ 
ly dispersed and must be gathered by the individual teachers 
or devised by them. 
6. The literature revealed that most of the evaluation techniques 
used with educable mental retardates will be of a subjective 
nature. 
7. The procedures and materials for use in preparing pupils to 
utilize techniques, methods, and resources offered by voca¬ 
tional rehabilitation counselors, cooperating employers, and 
pre-vocational teachers to provide better occupational ad¬ 
justment were achieved in developing this unit. 
Implications.—As a result of this study, the following implica¬ 
tions have been drawn: 
1. There is a need for both experienced and/or inexperienced 
teachers to prepare current resource units in the various 
subject areas appropriate for pre-vocational and vocational 
training for educable mental retardates. 
2. There is need for further research in developing evaluation 
techniques for educable mental retardates. 
3. Future teachers in special education should be required to 
take courses geared towards vocational training and occupa¬ 
tional education. 
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4. Specifically related to this work, this resource unit 
could provide a basis for more meaningful program 
development and implementation by teachers concerned 
with pre-vocational program planning. 
Recommendations.--As a result of this study, its findings, con¬ 
clusions and implications, the writer offers the following recommenda¬ 
tions: 
1. It is recommended that experienced and/or inexperienced 
teachers prepare resource units in the various subject 
areas appropriate for pre-vocational and vocational training 
for educable mental retardates. 
2. It is recommended that additional research be done on evalu¬ 
ation techniques to be used as measures in evaluating edu¬ 
cable mental retardates. 
3. It is recommended that a greater variety of up-dated and 
acceptable materials designed and compiled for the educable 
mental retardate be placed in the special education depart¬ 
ment or library for use by teachers who are in training for 
vocational teachers of mental retardates. 
4. It is recommended that a periodic catalogue of available 
materials be provided and that standards for judging such 
materials be established. 
5. It is recommended that, in the future, teachers in special 
education be required to take a course geared to the secon¬ 
dary level work program. This would provide greater insight 
into that which follows the elementary level, and help 
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teachers plan their teaching towards the ultimate goal 
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